
 

 
 

 

How the Early Years Foundation Stage Framework links to the National Curriculum.  

 

• The Early Years Foundation Stage Framework is divided up into 7 areas of learning. 

• 3 of these areas are called prime areas. 

• 4 of these areas are called specific areas. 

Prime areas 

Communication and language development Personal, social and emotional development Physical development 

Specific areas 

Literacy Mathematics Understand the world Expressive arts and design 

 

• In order to achieve a good level of development (GLD) at the end of reception, the children need to achieve the early learning goals (ELG) in all three 

prime areas as well as the ELGS for literacy and maths. 

 

Below are tables for each subject detailing how it might look in EYFS, the ELGs that link to each subject area of the National Curriculum and an overview of 

subject coverage in Year 1: 

  

 



 

 
 

English 

What does this look like in 
Nursery 3-4 Years? 

How is this taught in the 
Reception Year? 

Early Learning Goal Year One – National 
Curriculum 

Listens to longer stories and remembers 
key events. 
 
Understands and responds to simple 
questions. 
 
Follows two-step instructions. 
 
Uses longer sentences (4–6 words). 
 
Talks about what they are doing and 
uses talk to organise play. 
 
Begins to ask questions to find out 
more. 
 
Enjoys sharing books and stories. 
 
Understands that print has meaning. 
 
Recognises familiar logos and 
environmental print. 
 
Notices letters, especially in their name. 
 
Joins in with repeated phrases in stories 
and rhymes. 
 

Daily phonics sessions. 
 
Writing as part of phonics sessions. 
 
Making marks in paint, sand, glitter etc. 
using their fingers. 
 
Mark making and writing as part of play 
both inside and outside. 
 
Threading, cutting, drawing to develop 
their fine motor skills. 
 
Using small tools such as pencils, pens, 
paintbrushes, scissors to develop fine 
motor skills. 
 
Writing notes, cards, labels and letters 
to friends and family (writing with a 
purpose). 
 

Communication and Language  
Listening, attention and understanding 
 
Listen attentively and respond to what 
they hear with relevant questions, 
comments and actions when being read 
to and during whole class discussions 
and small group interactions. 
 
Make comments about what they have 
heard and ask questions to clarify their 
understanding.  
 
Hold conversation when engaged in 
back-and-forth exchanges with their 
teacher and peers.  
 
Communication and Language 
Speaking  
Participate in small group, class and 
one-to-one discussions, offering their 
own ideas, using recently introduced 
vocabulary. 
 
Offer explanations for why things might 
happen, making use of recently 
introduced vocabulary from stories, 
non-fiction, rhymes and poems when 
appropriate. 

Spoken Language: 
Listening and responding appropriately 
to others. 
 
Asking relevant questions. 
 
Developing strategies to build their 
vocabulary. 
 
Speaking with increasing fluency and 
command of Standard English. 
 
Participating in discussions, role-play, 
performances etc. 
 
Reading – Word Reading: 
Applying phonics knowledge and skills 
to decode. 
 
Respond speedily with correct sound to 
graphemes for all 40+ phonemes,  
including alternative sounds. 
 
Blending accurately to read unfamiliar 
words. 
 
Reading common exception words. 
 
Reading words with contractions. 



 

 

Makes marks and begins to give 
meaning to them. 
 
Begins to form letter-like shapes. 
 
Shows interest in writing their name. 
 
Uses a range of tools and materials for 
mark-making. 
 
What does this look like? 
 
Adults model rich, clear language during 
play. 
 
Daily story sessions with repeated, 
predictable texts. Adults pause to let 
children join in. 
 
Simple two-step instructions are 
embedded into routines. 
 
Role-play areas are set up to encourage 
purposeful talk. 
 
Adults narrate play to model vocabulary 
and sentence structure. 
 
Lots of opportunities for children to ask 
questions. 
 
Adults point to print, model 
directionality and talk about how books 
work. 
 
Environmental print displayed and 
discussed (labels, signs, menus, posters). 

 
Express their ideas and feelings about 
their experiences using full sentences, 
including use of past, present and future 
tenses and making use of conjunctions, 
with modelling and support from their 
teacher.  
 
Literacy 
Comprehension  
 
Demonstrate understanding of what has 
been read to them by retelling stories 
and narratives using their own words 
and recently introduced vocabulary. 
 
Anticipate (where appropriate) key 
events in stories. 
 
Use and understand recently introduced 
vocabulary during discussions about 
stories, non-fiction, rhymes and poems 
and during role-play.  
 
Literacy 
Word Reading 
 
Say a sound for each letter in the 
alphabet and at least 10 digraphs 
 
Read words consistent with their phonic 
knowledge by sound-blending. 
 
Read aloud simple sentences and books 
that are consistent with their phonic 
knowledge, including some common 
exception words.  

 
Reading books aloud accurately that are 
correctly matched to their phonic ability. 
 
Re-reading books to build fluency. 
 
Reading – Comprehension: 
Developing pleasure in reading. 
 
Listening to and discussing a wide range 
of stories, poems and non-fiction. 
 
Linking what they read / hear read to 
their own experiences. 
 
Becoming very familiar with key stories, 
fairy stories and traditional tales, 
retelling them and considering their 
characteristics. 
 
Recognising and joining in with 
predictable phrases. 
 
Learning to appreciate rhymes and 
poems and beginning to recite some by 
heart. 
 
Discussing word meanings. 
 
Drawing on what they already know, 
and information provided by the 
teacher. 
 
Checking a text makes sense and 
correctly inaccuracies. 
 



 

 

 
Name cards used for self-registration, 
snack time, and mark-making areas. 
 
Story baskets and props available for 
retelling and joining in. 
 
Adults model ‘thinking aloud’ about 
characters, events and predictions. 
 
Songs and rhymes used daily to build 
rhythm, memory and phonological 
awareness. 
 
Mark-making opportunities indoors and 
outdoors (chalk, paint, water, mud, 
crayons, pens). 
 
Adults scribe children’s words to show 
how spoken language becomes written 
language. 
 
Name-writing opportunities woven into 
routines (signing in, labelling models, 
writing cards). 
 
Large-scale gross motor mark-making 
(big brushes, rollers, water painting) to 
build shoulder strength. 
 
Fine motor activities to strengthen hand 
control (playdough, threading, tweezers, 
pegs). 
 
Role-play writing tools (notepads, 
clipboards, menus, tickets) to give 
writing a purpose. 

 
Literacy 
Writing 
 
Write recognisable letters, most of 
which are correctly formed. 
 
Spell words by identifying sounds in 
them and representing the sounds with 
a letter or letters. 
Write simple phrases and sentences that 
can be read by others.  
 
Expressive Art and Design 
Being Imaginative and Expressive 
 
Invent, adapt and recount narratives 
and stories with peers and their teacher. 
 
Physical Development 
Fine Motor Skills  
 
Hold a pencil effectively in preparation 
for fluent writing – using the tripod grip 
in almost all cases. 

Discussing the significance of the title 
and events. 
 
Making inferences on the basis on what 
is being said and done. 
 
Predicting what might happen next. 
 
Writing – Transcription: 
Spelling words containing each of the 
40+ phonemes, common exception 
words and days of the week. 
 
Naming the letters of the alphabet in 
order, using letter names to distinguish 
between alternative spellings of the 
same sound. 
 
Adding prefixes and suffixes (s, es, un, 
ing, ed, er, est). 
 
Beginning to form lower-case letters in 
the correct directions. 
 
Forming capital letters, digits 0-9 and 
understanding letter handwriting 
‘families’. 
 
Writing – Composition: 
Saying sentences aloud before writing 
(composing orally). 
 
Sequencing sentences to form short 
narratives. 
 
Re-reading to check their writing makes 
sense. 



 

 

 

 

 

 

 

 

 

 

 

 

 
Adults model correct letter formation 
casually and naturally when writing for 
real reasons. 

 
Discussing what they have written and 
reading their writing aloud to others. 
 
Writing – Vocabulary, Grammar and 
Punctuation: 
Leaving spaces between words. 
 
Joining words and clauses with ‘and.’ 
 
Beginning to punctuate sentences with 
capital letters, full stops, question marks 
and exclamation marks. 
 
Using capital letters for proper nouns 
and the personal pronoun ‘I.’ 



 

 
 

 

 

Maths 



 

 

What does this look like in 
Nursery 3-4 Years? 

How is this taught in the 
Reception Year? 

Early Learning Goal Year One – National 
Curriculum 

Recites numbers past 5. 
 
Says one number for each item when 
counting (1:1 correspondence). 
 
Knows that the last number counted 
tells ‘how many.’ 
 
Shows finger numbers up to 5. 
 
Subitises small quantities (up to 3). 
 
Compares quantities using ‘more than,’ 
‘fewer than,’ ‘same as.’ 
 
Notices changes in small quantities 
(adding/taking away). 
 
Compares quantities using everyday 
language. 
 
Notices and creates simple repeating 
patterns. 
 
Uses positional language (in, on, under, 
next to, behind). 
 
Talks about and predicts patterns in 
routines and stories. 
 
Chooses shapes for a purpose in play. 
 

Singing number songs and rhymes. 
 
Subitising whilst playing with different 
resources. 
 
Using maths resources interactively e.g. 
tens frames. 
 
Daily timetables and weekly routines. 
 
Talking about patterns in the 
environment. 
 
Using mathematical language in their 
play. 
 
Positional and directional language used 
in play. 
 
Writing numbers for a purpose. 
 
Mathematical learning through stories. 

Mathematics 
Number  
 
Have a deep understanding of number 
to 10, including the composition of each 
number. 
 
Subitise (recognise quantities without 
counting) up to 5. 
 
Automatically recall (without reference 
to rhymes, counting or other aids) 
number bonds up to 5 (including 
subtraction facts) and some number 
bonds to 10, including double facts. 
Mathematics 
 
Numerical Patterns 
 
Verbally count beyond 20, recognising 
the pattern of the counting system. 
 
Compare quantities up to 10 in different 
contexts, recognising when one quantity 
is greater than, less than or the same as 
the other quantity. 
 
Explore and represent patterns within 
numbers up to 10, including evens and 
odds, double facts and how quantities 
can be distributed equally. 

Number – Number and Place Value: 
Counting to and across 100, forwards, 
backwards beginning from 0 or 1 and 
any given number. 
 
Counting, reading and writing numbers 
to 100 in numerals. 
 
Counting in multiples of 2, 5 and 10. 
 
Identifying one more and one less that a 
given number. 
 
Identifying and representing numbers 
using objects and pictorial 
representations. 
 
Using language ‘more than,’ ‘less than,’ 
‘equal to,’ ‘most’ and ‘least.’ 
 
Reading and writing numbers 1-20 in 
numerals and words. 
 
Number – Addition and Subtraction: 
Reading, writing and interpreting 
mathematical statements involving + - 
and = signs. 
 
Representing and using number bonds 
and related subtraction facts within 20. 
 



 

 

Talks about shapes using informal 
language (round, pointy, flat). 
 
Understands and uses comparative 
language (big/small, tall/short, 
heavy/light). 
 
Explores capacity (full, empty, half-full). 
 
Fits shapes into spaces and completes 
simple puzzles. 
 
What does this look like? 
 
Daily counting is included in routines 
such as snack time and tidying up. 
 
Objects are readily available for children 
to count. 
 
Children participate in number rhymes 
and songs. 
 
Staff plan in quick subitising games. 
 
Adults incorporate concepts such as 
‘one more/one less’ during play. 
 
Objects such as blocks, beads and 
stamps are available to make patterns 
with. 
 
Positional language is woven into play 
(‘put teddy under the blanket’). 
 
Obstacle courses are set up to practise 
positional language. 

Adding and subtracting 1 digit and 2 
digit numbers to 20, including 0. 
 
Solving addition and subtraction one-
step problems using concrete objects 
and pictorial representations and 
missing number problems. 
 
Number – Multiplication and Division: 
Solving multiplication and division one-
step problems by using concrete objects 
and pictorial representations and arrays 
with support. 
 
Number – Fractions: 
Recognising, finding and naming a half 
and a quarter of an object, shape or 
quantity. 
 
Measurement: 
Comparing and describing and solve 
practical problems for lengths and 
height, mass/weight, capacity and 
volume and time. 
 
Measuring and beginning to record 
lengths and height, mass/weight, 
capacity and volume and time. 
 
Recognising and knowing the value of 
different coins and notes. 
 
Sequencing events in chronological 
order (before, after, next, first, today, 
yesterday, tomorrow etc.) 
 



 

 

 

Science 

 
Pattern spotting in the environment 
(stripes, tiles, clothes, nature). 
 
Open-ended construction with blocks, 
tubes, crates and natural materials. 
 
Shape hunts indoors and outdoors. 
 
Water and sand play for exploring 
capacity with jugs, cups and funnels. 
 
Comparing objects in real contexts 
(‘Which stick is longer?’ ‘Which stone is 
heavier?’). 
 
Completing inset puzzles and shape 
sorters with adult modelling. 
 
Using everyday language during tidy-up 
(‘The big box goes on top of the small 
one’). 
 
Rolling, stacking and building with 3D 
shapes to explore properties. 

Using language relating to dates (days of 
the week, months, years). 
 
Telling the time to the hour and half 
past the hour and drawing hands on a 
clock face. 
 
Geometry – Properties of Shape: 
Recognising and naming common 2D 
and 3D shapes. 
 
Geometry – Position and Direction: 
Describing position, direction and 
movement including whole, half, 
quarter and three-quarter turns. 



 

 

What does this look like in 
Nursery 3-4 Years? 

How is this taught in the 
Reception Year? 

Early Learning Goal Year One – National 
Curriculum 

Uses all senses to explore natural 
materials. 
 
Talks about what they see, using simple 
descriptive language. 
 
Makes simple comparisons 
(rough/smooth, wet/dry, hard/soft). 
 
Begins to make simple predictions (‘I 
think it will…’) and notices changes. 
 
Shows curiosity and asks simple 
questions. 
 
Notices and talks about plants, animals 
and natural objects. 
 
Understands that living things grow and 
change. 
 
Begins to understand what plants and 
animals need to survive. 
 
Shows care and concern for living 
things. 
 
Explores different materials and notices 
differences. 
 

Exploring the natural world around 
them. 
 
Noticing and learning about the 
different seasons. 
 
Drawing plants and animals. 
 
Exploring how things work. 
 
Predicting what might happen next.  
 
Learning about life cycles. 
 
Setting up science activities in 
continuous and enhanced provision e.g. 
floating and sinking activity, magnets 
etc. 
 
Sharing stories and non-fiction books 
about the weather / people and bodies. 
 
Recording data e.g. pictures, numbers, 
tally lines. 

Understanding the World 
The Natural World 
 
Explore the natural world around them, 
making observations and drawing 
pictures of animals and plants. 
 
Know some similarities and differences 
between the natural world around them 
and contrasting environments, drawing 
on their experiences and what has been 
read in class. 
 
Understand some important processes 
and changes in the natural world around 
them, including the seasons and 
changing states of matter. 

Working Scientifically: 
Asking simple questions. 
 
Observing closely, using simple 
equipment. 
 
Performing simple tests. 
 
Identifying and classifying. 
 
Using observations and ideas to suggest 
answers. 
 
Gathering and recording data to help 
answer questions. 
 
Plants: 
Identifying and naming a range of 
plants. 
 
Identifying and describing basic 
structure of common flowering plants. 
 
Animals including Humans: 
Identifying and naming common 
animals. 
 
Identifying and naming animals that are 
carnivores, herbivores and omnivores. 
 



 

 

Sorts and groups materials based on 
simple properties. 
 
Notices what happens when materials 
are manipulated (squashed, stretched, 
broken, melted). 
 
Notices change in the weather. 
 
Talks about seasonal changes in the 
environment. 
 
Understands that weather affects what 
we wear and do. 
 
 
What does this look like? 
 
Sensory trays with natural materials 
(pinecones, shells, leaves, stones, soil) 
for children to explore freely. 
 
Adults model scientific language (‘It 
feels bumpy… this one is smooth’). 
 
Simple investigations such as melting 
ice, mixing colours, adding water to 
sand, watching things dissolve. 
 
Encouraging children to predict 
outcomes (‘What do you think will 
happen if we add more water?’). 
 
Magnifying glasses, bug viewers and 
torches available for open-ended 
exploration. 
 

Describing and comparing the structure 
of a variety of animals. 
 
Identifying, naming, drawing and 
labelling the basic parts of the human 
body and linking body parts to senses. 
 
Everyday Materials: 
Distinguishing between on object and 
the material it is made from. 
 
Identifying and naming a variety of 
everyday materials. 
 
Describing the simple physical 
properties of everyday materials. 
 
Comparing and grouping everyday 
materials based on physical properties. 
 
Seasonal Changes: 
Observing changes across the four 
seasons. 
 
Observing and describing weather 
associated with the seasons and how 
the day length varies. 



 

 

Adults narrate changes (‘The ice is 
getting smaller… it’s turning into 
water’). 
 
Opportunities to explore materials 
outdoors in all weathers (puddles, mud, 
frost, shadows, wind). 
 
Planting seeds and caring for them, 
noticing changes over time. 
 
Observing mini-beasts outdoors and 
using bug pots to look closely. 
 
Feeding birds, watering plants, and 
helping care for class pets where 
appropriate. 
 
Adults model vocabulary such as leaf, 
stem, root, petal, wing, antennae. 
 
Life cycle stories and props (frogspawn 
→ tadpole → frog; caterpillar → 
butterfly). 
 
Nature walks to spot seasonal changes, 
plants, insects and birds. 
 
Encouraging gentle handling and respect 
for living things. 
 
Sorting trays with mixed materials 
(fabric, metal, wood, plastic, natural 
objects). 
 
Water play, sand play and sensory play 
to explore how materials change. 



 

 

 

 

History 

What does this look like in 
Nursery 3-4 Years? 

How is this taught in the 
Reception Year? 

Early Learning Goal Year One – National 
Curriculum 

 
Simple ‘test it’ activities (Which 
materials float? Which are waterproof?). 
 
Playdough, clay and malleable materials 
for squashing, rolling, stretching and 
shaping. 
 
Adults model comparative language 
(‘This one bends… this one snaps’). 
 
Daily weather discussions (‘What’s the 
weather like today?’). 
 
Weather charts and simple symbols 
children can add themselves. 
 
Outdoor learning in all seasons such as 
puddle jumping, frost exploring, wind 
streamers, sun shadows. 
 
Collecting natural objects across the 
year (autumn leaves, spring flowers). 
 
Dressing for the weather with adult 
modelling (‘It’s windy, so we need our 
coats zipped up’). 



 

 

Talks about their family and people who 
are important to them. 
 
Knows that there are similarities and 
differences between people. 
 
Begins to understand that things change 
over time (themselves, others, objects, 
places). 
 
Uses simple time-related language 
(yesterday, today, tomorrow, when I was 
little). 
 
Notices differences between past and 
present through stories, photos and 
objects. 
 
What does this look like? 
 
Sharing family photos, talking about 
who is in them and how children have 
grown or changed. 
 
‘When I was a baby…’ conversations 
supported by baby photos, clothes, 
bottles, toys. 
 
Circle times where children talk about 
special events (birthdays, holidays, 
celebrations). 
 
Using simple timelines (morning → 
lunchtime → home time) to build early 
chronological understanding. 
 

Daily timetables and weekly routines. 
 
Talking about personal memories. 
 
Talking about special events. 
 
Role-playing memories / events. 
 
Using past tense language. 
 
Using time related vocabulary e.g. 
‘‘yesterday’’ and ‘‘last year’’ etc. 
 
Stories set in the past. 
 
Talking about changes that have 
occurred since they were a baby. 

Understanding the World 
Past and Present 
 
Talk about the lives of people around 
them and their roles in society. 
 
Know some similarities and differences 
between things in the past and now, 
drawing on their experiences and what 
has been read in class. 
 
Understand the past through settings, 
characters and events encountered in 
books read in class and storytelling. 

Developing an awareness of the past, 
using common words and phrases 
relating to the passing of time. 
 
Knowing where the people and events 
they study fit within a chronological 
framework. 
 
Identifying similarities and differences 
between ways of life in different 
periods. 
 
Using a wide vocabulary of everyday 
historical terms. 
 
Asking and answering questions, 
choosing and using parts of stories and 
other sources to show they understand 
key events. 
 
Understanding some of the ways in 
which we find out about the past. 
 
Pupils should be taught about: 
Changes within living memory. 
Significant events nationally or globally 
that are beyond living memory. 
The lives of significant individuals in the 
past who contributed to national or 
international achievements. 
Significant historical events, people and 
places in their own locality. 



 

 

Talking about changes in the 
environment (‘Last week the leaves 
were green… now they’re yellow’). 
 
Comparing old and new objects 
(phones, toys, tools, clothes) in a hands-
on way. 
 
Sharing traditional tales and stories set 
in the past, noticing differences in 
clothing, homes, transport. 
 
Using story props to retell events in 
order, supporting early sequencing skills. 
 
Adults modelling time language (‘Long 
ago…,’ ‘Before you were born…,’ ‘In the 
olden days…’). 
 
Looking at old photos of the local area 
and comparing them with what children 
see today. 
 
Exploring artefacts (old cameras, 
typewriters, kitchen tools) and talking 
about how they were used. 
 
Encouraging children to ask questions 
about unfamiliar objects or pictures. 
 
Visitors (grandparents, older relatives, 
community members) sharing memories 
or stories. 
 
Using role play to explore life in the past 
(baker’s shop, old-fashioned home 
corner, transport). 



 

 

  

Geography 

What does this look like in 
Nursery 3-4 Years? 

How is this taught in the 
Reception Year? 

Early Learning Goal Year One – National 
Curriculum 

Talks about places that are familiar to 
them (home, nursery, local area). 
 
Notices features of the environment 
(buildings, roads, trees, water). 
 
Begins to understand that different 
places have different features. 
 
Notices differences between natural and 
built environments. 
 
Talks about weather and seasonal 
changes. 
 
Begins to understand that different 
places can have different weather or 
features. 
 
Uses positional language (in, on, under, 
next to, behind). 
 
Creates simple representations of places 
(maps, layouts, models). 
 
Follows simple routes and remembers 
familiar journeys. 
 
Talks about their own community and 
experiences. 
 

Talking about similarities and differences 
between themselves and others. 
 
Talking about places they have visited in 
their local area. 
 
Role-playing places they have visited / in 
their local area. 
 
Exploring and creating simple maps. 
 
Exploring the local area. 
 
Following instructions with 
positional language. 

Understanding the World 
People, Culture and Communities 
Describe their immediate environment 
using knowledge from observation, 
discussion, stories, non-fiction texts and 
maps. 
 
Explain some similarities and differences 
between life in this country and life in 
other countries, drawing on knowledge 
from stories, non-fiction texts and – 
when appropriate – maps. 
 
Understanding the World 
The Natural World 
Know some similarities and differences 
between the natural world around them 
and contrasting environments, drawing 
on their experiences and what has been 

read in class.   
 
Understand some important processes 
and changes in the natural world around 
them, including the seasons and 
changing states of matter. 

Developing knowledge about the world, 
the UK and their locality. 
 
Understanding basic subject-specific 
vocabulary relating to human and 
physical geography. 
 
Beginning to use geographical skills e.g. 
first-hand observation to enhance their 
local awareness. 
 
Locational Knowledge: 
Naming and locating the world’s seven 
continents and five oceans. 
 
Naming, locating and identifying 
characteristics of the four countries and 
capital cities of the UK and its 
surrounding seas. 
 
Place Knowledge: 
Understanding similarities and 
differences of a small area of the UK and 
a contrasting non-European country. 
 
Human and Physical Geography: 
Identifying seasonal and daily weather 
patterns in the UK and the location of 
hot and cold areas of the world in 
relation to the Equator and North and 
South poles. 



 

 

Notices similarities and differences 
between people and places. 
 
Begins to understand that people live in 
different kinds of homes and 
environments. 
 
What does this look like? 
 
Local walks to notice buildings, parks, 
shops, roads and natural features. 
 
Small-world play with houses, roads, 
farms, beaches and forests to explore 
different places. 
 
Talking about children’s own 
experiences of places (‘I go to the 
beach,’ ‘I live near the park’). 
 
Using photos of the local area to spark 
discussion about what children 
recognise. 
 
Creating simple ‘maps’ of familiar places 
using blocks, loose parts or drawings. 
 
Outdoor exploration in all weathers, 
noticing puddles, shadows, wind, frost, 
sunshine. 
 
Using simple weather symbols and daily 
weather charts. 
 
Comparing environments through 
stories and images (deserts, jungles, 
cities, countryside). 

 
Using basic vocabulary to refer to key 
physical and human features. 
 
Geographical Skills and Fieldwork: 
Using world maps, atlases and globes. 
 
Using simple compass directions to 
describe the location of features and 
routes on a map. 
 
Using aerial photos and plan 
perspectives to recognise landmarks and 
basic human and physical features. 
 
Devising simple maps and using basic 
symbols in a key. 
 
Using simple fieldwork and 
observational skills to study to 
geography of their school and its 
grounds. 



 

 

 
Exploring natural materials (stones, 
leaves, shells, sand) and talking about 
where they come from. 
 
Treasure hunts and simple ‘follow the 
route’ games indoors and outdoors. 
 
Using positional language in play (‘Put 
the car under the bridge,’ ‘The bear is 
behind the tree’). 
 
Children drawing simple maps of the 
classroom, garden or their journey to 
nursery. 
 
Building towns, roads and landscapes 
with blocks, crates and loose parts. 
 
Adults modelling route language (‘First 
we go past the office, then we turn left 
to the playground’). 
 
Sharing photos of children’s homes, 
celebrations and community places. 
 
Storybooks showing different cultures, 
homes, landscapes and ways of life. 
 
Role-play areas reflecting real 
community places (shops, cafés, 
doctors, post office). 
 
Celebrating cultural events and festivals 
from the children’s own backgrounds. 
 



 

 

Encouraging children to talk about 
where they go and what they see in 
their community. 

 

PE 

What does this look like in 
Nursery 3-4 Years? 

How is this taught in the 
Reception Year? 

Early Learning Goal Year One – National 
Curriculum 

Moves with increasing control and 
coordination (running, jumping, 
climbing, balancing). 
 
Negotiates space safely, adjusting speed 
and direction. 
 
Uses large-muscle movements to wave, 
kick, throw, catch and climb. 
 
Begins to develop core strength, stability 
and balance. 
 
Uses gross motor skills in pretend play 
(galloping, crawling, rolling, stomping). 
 
Uses one-handed tools and equipment 
(scissors, tweezers, paintbrushes). 
 
Builds hand strength through squeezing, 
pinching, twisting and manipulating 
materials. 
 
Begins to use a comfortable grip with 
mark-making tools. 
 

Outdoor play such as running, skipping, 
jumping, hopping and climbing. 
 
Managing space and obstacles safely. 
 
Riding bikes, scooters, trikes etc. 
 
Understanding how to be healthy and 
the importance of exercise and eating 
healthily. 
 
Moving and dancing to music. 

Physical Development 
Gross Motor Skills 
Negotiate space and obstacles safely, 
with consideration for themselves and 
others. 
 
Demonstrate strength, balance and 
coordination when playing. 
 
Move energetically, such as running, 
jumping, hopping, skipping and 
climbing. 
 
Personal, Social and Emotional 
Development 
Managing Self 
Be confident to try new activities and 
show independence, resilience and 

perseverance in the face of challenge.   
 
Personal, Social and Emotional 
Development 
Building Relationships 
Work and play cooperatively and take 

turns with others.   
 
Expressive Arts and Design 
Being Imaginative and Expressive 

Developing fundamental movement 
skills. 
 
Becoming increasingly competent and 
confident accessing a broad range of 
opportunities to extend their agility, 
balance and coordination, individually 
and with others. 
 
Engaging in competitive and co-
operative physical activities. 
 
Pupils should be taught to: 
Mastering basic movements e.g. 
running, jumping, catching, throwing as 
well as balancing, agility and 
coordination and applying these to a 
range of activities. 
 
Participating in team games, developing 
simple tactics for attacking and 
defending. 
 
Performing dances using simple 
movement patterns. 



 

 

Develops precision in actions such as 
threading, posting, stacking and picking 
up small objects. 
 
Understands the need for physical 
activity and rest. 
 
Begins to manage own hygiene 
(handwashing, toileting, dressing). 
 
Makes healthy choices about food, drink 
and activity with adult support. 
 
What does this look like? 
 
Access to climbing frames, steps, ramps, 
crates, tyres and balance beams. 
 
Obstacle courses that encourage 
crawling, jumping, weaving, climbing 
and balancing. 
 
Throwing and catching with large balls, 
beanbags and scarves to build early 
coordination. 
 
Running games that require stopping, 
starting and changing direction. 
 
Parachute games to develop teamwork, 
spatial awareness and whole-body 
movement. 
 
Outdoor bikes, trikes and scooters to 
strengthen legs, core and coordination. 
 

Perform songs, rhymes, poems and 
stories with others, and (when 
appropriate) try to move in time with 
music. 



 

 

Music and movement sessions (dancing, 
marching, stretching, action songs). 
 
Adults modelling safe movement (‘Look 
where you’re going,’ ‘Slow down around 
the corner’). 
 
Ensure fine motor opportunities are 
available through threading beads, 
pegging, posting boxes, nuts and bolts, 
tweezers. 
 
Playdough, clay and malleable materials 
for squeezing, rolling, pinching and 
shaping. 
 
Mark-making tools of different sizes 
(chunky crayons, chalks, paint sticks, 
pens). 
 
Scissor practice with snipping activities, 
cutting lines and simple shapes. 
 
Construction play with Duplo, wooden 
blocks, magnetic tiles and loose parts. 
 
Jigsaws and inset puzzles to develop 
precision and control. 
 
Talking about how exercise makes our 
bodies feel (warm, tired, thirsty). 
 
Encouraging independence with coats, 
zips, shoes and toileting routines. 
 
Snack-time discussions about healthy 
choices. 



 

 

 
Calm-down spaces and rest 
opportunities after active play. 
 
Adults modelling hygiene routines 
(handwashing songs, wiping noses, 
using tissues) 

 

Art 

What does this look like in 
Nursery 3-4 Years? 

How is this taught in the 
Reception Year? 

Early Learning Goal Year One – National 
Curriculum 

Explores different materials freely and 
notices what they can do. 
 
Joins materials together using glue, tape 
and other simple tools. 
 
Uses tools for a purpose (cutting, 
spreading, shaping). 
 
Chooses colours, textures and materials 
for their own ideas. 
 
Begins to plan what they want to make 
and talk about their choices. 
 
Makes marks with increasing control. 
 
Begins to draw with more detail (faces, 
bodies, shapes). 
 
Uses colour and marks to express ideas. 
 
Uses drawing, painting and craft to 
express ideas and feelings. 

Fine motor skills development such as 
using scissors, pens, pencils, 
paintbrushes etc. 
 
Colour exploration including mixing 
colours. 
 
Drawing and mark making. 
 
Portraying emotions in their pictures. 
 
Exploring and creating with different 
textures and materials. 
 
Loose parts to create transient art. 
 
Learning about different artists. 
 
Exploring different paints such as 
watercolour, powder, poster paints etc. 
 
Sharing their artwork with friends and 
talking about how they made it and 
what they used. 

Expressive Art and Design 
Creating with Materials 
Safely use and explore a variety of 
materials, tools and techniques, 
experimenting with colour, design, 
texture, form and function. 
 
Share their creations, explaining the 
process they have used. 
 
Make use of props and materials when 
role-playing characters in narratives and 
stories. 
 
Physical Development 
Fine Motor Skills 
Use a range of small tools, including 
scissors, paintbrushes and cutlery. 
 
Hold a pencil effectively in preparation 
for fluency writing – using a tripod grip 
in almost all cases. 
 

Using a range of materials creatively to 
design and make products. 
 
Using drawing, painting and sculpture to 
develop and share their ideas, 
experiences and imagination. 
 
Developing a wide range of art and 
design techniques in using colour, 
pattern, texture, line, shape, form and 
space. 
 
Learning about the work of a range of 
artists, craft makers and designers. 
 
Describing the differences and 
similarities between different practices 
and disciplines and making links to their 
own work. 



 

 

 
Engages in imaginative play, creating 
stories and roles. 
 
Responds to music, dance and art with 
movement and expression. 
 
Begins to share their creations and talk 
about what they represent. 
 
What does this look like? 
 
Continuous access to a well-stocked 
creative area with paper, card, glue, 
tape, scissors, collage materials and 
paint. 
 
Adults modelling how to join materials 
(‘Let’s try tape… does glue work 
better?’). 
 
Opportunities to explore materials with 
no set outcome (junk modelling, loose 
parts, natural materials). 
 
Colour mixing with paint, watercolours 
and sensory trays to explore how 
colours change. 
 
Encouraging children to talk about their 
creations (‘Tell me about what you’ve 
made’). 
 
Providing a range of textures (foil, fabric, 
bubble wrap, tissue paper, cardboard). 
 

Begin to show accuracy and care when 
drawing. 



 

 

Adults demonstrating safe tool use 
(scissors, hole punch, stapler with 
supervision). 
 
Large-scale drawing outdoors with 
chalks, water and brushes. 
 
Table-top drawing with crayons, pencils, 
felt tips and pastels. 
 
Adults modelling drawing simple 
shapes, people and objects naturally 
during play. 
 
Opportunities to paint freely using 
brushes, sponges, rollers and fingers. 
 
Encouraging children to notice details 
(‘What shape are the cat’s ears?’). 
 
Displaying children’s artwork to value 
their efforts and spark discussion. 
 
Music and movement sessions where 
children respond through dance, gesture 
and expression. 
 
Using puppets, small-world figures and 
props to act out stories. 

 

Music 

 

What does this look like in 
Nursery 3-4 Years? 

How is this taught in the 
Reception Year? 

Early Learning Goal Year One – National 
Curriculum 



 

 

Listens with increased attention to 
sounds. 
 
Responds to music with movement, 
expression or comments. 
 
Notices different sounds in the 
environment and in music. 
 
Joins in with songs and rhymes. 
 
Sings familiar songs independently. 
 
Experiments with their voice 
(loud/quiet, high/low). 
 
Explores instruments and notices 
different sounds they make. 
 
Begins to keep a simple beat. 
 
Copies simple rhythmic patterns with 
support. 
 
Makes up simple songs or sound 
patterns. 
 
Uses instruments or voice to express 
ideas and feelings. 
 
Begins to create music linked to stories, 
play or emotions. 
 
What does this look like? 
 

Singing familiar song and building up a 
bank of nursery rhymes. 
 
Moving to music. 
 
Listening to music. 
 
Talking about different types of music. 
 
Exploring different instruments and the 
sounds they make. 
 
Using musical instruments in role play 
and provision. 
 
Enjoying and joining in with stories with 
repetitive refrains. 
 
Performing songs to others. 

Expressive Art and Design 
Being Imaginative and Expressive  
Sing a range of well-known nursery 
rhymes and songs. 
 
Perform songs, rhymes, poems and 
stories with others, and – when 
appropriate – try to move in time with 
music. 

Using their voices expressively and 
creatively by singing songs and speaking 
chants and rhymes. 
 
Playing tuned and untuned instruments 
musically. 
 
Listening with concentration and 
understanding to a range of high quality 
live and recorded music. 
 
Experimenting with, creating, selecting 
and combining sounds using the inter-
related dimensions of music. 



 

 

Daily opportunities to listen to a range 
of music (classical, world music, nursery 
rhymes, instrumental). 
 
Movement sessions where children 
sway, march, jump or dance in response 
to music. 
 
Sound walks indoors and outdoors to 
notice environmental sounds (birds, 
cars, wind, footsteps). 
 
Adults modelling language such as 
loud/quiet, fast/slow, high/low. 
 
Using scarves, ribbons and props to 
encourage expressive movement. 
 
Daily singing of nursery rhymes, 
counting songs and repetitive action 
songs. 
 
Adults modelling clear singing and 
encouraging children to join in at their 
own pace. 
 
Call and response songs. 
 
Using puppets and props with music. 
 
Opportunities for children to sing freely. 
 
A range of percussion instruments 
available (shakers, drums, bells, claves, 
tambourines). 
 



 

 

Exploring how to change sounds 
(fast/slow, loud/quiet, 
tapping/scraping/shaking). 
 
Using instruments to accompany songs 
or stories. 
 
Encouraging children to talk about the 
sounds they make and why they chose 
them. 

 

DT 

 

What does this look like in 
Nursery 3-4 Years? 

How is this taught in the 
Reception Year? 

Early Learning Goal Year One – National 
Curriculum 

Explores different materials and notices 
what they can do. 
 
Uses simple tools with growing control 
(scissors, glue spreaders, rolling pins, 
cutters). 
 
Joins materials using glue, tape and 
other fixings. 
 
Chooses materials for a purpose. 
 
Begins to plan what they want to make. 
 
Talks about their ideas and choices. 
 
Adapts work when things don’t go as 
expected. 
 

Cooking 
 
Mud kitchen play. 
 
Construction areas – crates, planks, 
large blocks etc. 
 
Loose parts play. 
 
Junk modelling. 
 
Building with different resources. 
 
Talking about what they have made, 
what they did and what they used. 
 
Using subject related vocabulary such as 
‘join,’ ‘stick,’ ‘build’ etc. 
 

Expressive Art and Design 
Creating with Materials 
Safely use and explore a variety of 
materials, tools and techniques, 
experimenting with colour, design, 
texture, form and function. 
 
Share their creations, explaining the 
process they have used. 
 
Physical Development  
Fine Motor Skills  
Use a range of small tools, including 
scissors, paintbrushes and cutlery. 
 
Begin to show accuracy and care when 
drawing. 
 
Communication and Language 

Engaging in an iterative process of 
designing and making through a variety 
of creative and practical activities. 
 
Working in a range of relevant contexts. 
 
Design: 
Designing purposeful, functional and 
appealing products for themselves and 
others based on design criteria. 
 
Generating, developing, modelling and 
communicating their ideas through 
talking, drawing, templates, mock-ups 
and ICT (where appropriate). 
 
Make: 
Selecting from and using a range of tools 
and equipment to perform practical 



 

 

Uses construction materials to build and 
create. 
 
Takes part in simple food preparation. 
 
Uses tools safely (spreading, chopping 
soft foods, mixing). 
 
Talks about food preferences and 
healthy choices. 
 
Builds with a purpose in mind. 
 
Notices how things work (wheels, 
hinges, moving parts). 
 
Explores cause and effect through play. 
 
What does this look like? 
 
Access to a ‘making area’ with boxes, 
tubes, fabric, tape, glue, string and 
natural materials. 
 
Adults modelling safe tool use. 
 
Opportunities to explore how materials 
behave — bending, folding, rolling, 
scrunching, tearing. 
 
Simple joining techniques taught 
through play (tape tabs, glue flaps, hole 
punch and string). 
 
Encouraging children to select their own 
materials (‘What could you use to make 
the wheels?’). 

Exploring and playing with different 
materials. 

Speaking 
Offer explanations for why things might 
happen, making use of recently 
introduced vocabulary from stories, 
non-fiction, rhymes and poems when 

appropriate.   
 
Personal, Social and Emotional 
Development 
Self Regulation 
Set and work towards simple goals, 
being able to wait for what they want 
and control their immediate impulses 
when appropriate. 
 
Give focused attention to what the 
teacher says, responding appropriately 
even when engaged in activity, and 
show an ability to follow instructions 
involving several ideas or actions. 

tasks (e.g. cutting, shaping, joining and 
finishing). 
 
Selecting from and using a wide range of 
materials and components e.g. 
construction materials, textiles and 
ingredients. 
 
Evaluate: 
Exploring and evaluating a range of 
existing products. 
 
Evaluating their ideas and products 
against design criteria. 
 
Technical Knowledge: 
Building structures, exploring how they 
can be made stronger, stiffer and more 
stable. 
 
Exploring and using mechanisms (e.g. 
levers, sliders, wheel, axles) in their 
products. 
 
Cooking and Nutrition: 
Using the basic principles of a healthy 
and varied diet to prepare dishes. 
 
Understand where food comes from. 



 

 

 
Providing a range of textures and 
weights (foil, card, paper, wood, plastic). 
 
Adults prompting thinking (‘What are 
you making today?’ ‘How will it stay 
together?’). 
 
Open-ended construction with blocks, 
Duplo, magnetic tiles, crates and loose 
parts. 
 
Simple design prompts (‘Can you make a 
bridge for the animals?’). 
 
Adults modelling problem-solving (‘Let’s 
try a longer piece of tape’). 
 
Cooking experiences such as making 
bread rolls, smoothies, biscuits or 
simple salads. 
 
Adults modelling hygiene routines 
(handwashing, cleaning surfaces). 
 
Talking about where food comes from 
and what is healthy. 
 
Using child-safe knives, graters and 
peelers with supervision. 
 
Construction challenges (‘Can you make 
a ramp for the cars?’). 
 
Exploring simple mechanisms such as 
wheels, axles, pulleys, hinges, through 
toys and real objects. 



 

 

 
Water play with tubes, funnels and 
pipes to explore flow and gravity. 
 
Ball runs, marble tracks and guttering 
outdoors to explore speed and height. 
 
Adults modelling vocabulary such as 
strong, stable, fast, slow, smooth, 
bumpy. 

 

RE 

 

What does this look like in 
Nursery 3-4 Years? 

How is this taught in the 
Reception Year? 

Early Learning Goal Year One – National 
Curriculum 

Talks about their own family, traditions 
and celebrations. 
 
Notices that others may celebrate 
different events or have different special 
times. 
 
Begins to understand that people have 
different beliefs and ways of life. 
 
Talks about the groups they belong to 
(family, nursery, clubs). 
 
Notices similarities and differences 
between themselves and others. 
 
Begins to understand that people live in 
different communities and follow 
different traditions. 

Reading traditional religious stories e.g. 
Rama and Sita. 
 
Exploring religious festivals e.g. Diwali 
through play. 
 
Role-playing ceremonies / festivals / 
celebrations. 
 
Talking about similarities and differences 
between themselves and others. 

Understanding the World 
People and Communities 
Know some similarities and differences 
between different religious and cultural 
communities in this country, drawing on 
their experiences and what has been 
read in class. 
 
Explain some similarities and differences 
between life in this country and life in 
other countries, drawing on knowledge 
from stories, non-fiction texts and – 
when appropriate – maps. 

RE is not a statutory part of the National 
Curriculum but state-funded, local 
authority schools must provide a basic 
curriculum. 
Each local authority will have an agreed 
syllabus to refer to in order to ensure 
correct coverage. 
 
Pupils should be taught to: 
Beginning to name and identify different 
beliefs. 
 
Exploring key festivals associated with 
different religions. 
 
Naming, describing and exploring 
religious places, artefacts and practices. 
 



 

 

 
Listens to simple religious or cultural 
stories. 
 
Talks about characters, events and 
messages in stories. 
 
Begins to understand that stories can be 
important to different groups of people. 
 
Shows awareness of others’ feelings and 
needs. 
 
Begins to show respect for different 
beliefs, cultures and ways of life. 
 
Understands simple rules about caring 
for others and the world. 
 
What does this look like? 
 
Sharing photos or objects from home 
linked to celebrations (birthdays, 
weddings, Eid, Christmas, Diwali). 
 
Storybooks showing a range of cultural 
and religious festivals. 
 
Circle times where children talk about 
special times in their family. 
 
Simple role-play linked to celebrations 
(birthday party, Christmas nativity, 
festival food). 
 

Explaining different religious ceremonies 
and rituals. 
 
Beginning to identify religious symbols, 
exploring religious stories and retelling 
these stories. 
 
Beginning to ask questions and find 
answers. 
 
Understanding the similarities and 
differences between people and their 
beliefs. 
 
Appreciating and being respectful to 
others. 
 
Beginning to make connections with 
their own lives. 
 
Looking at how values affect a 
community / person. 



 

 

Displaying artefacts safely (candles, 
menorah pictures, prayer mats, diva 
lamps) and talking about them. 
 
Creating class books about ‘Our 
Families’ or ‘Our Special Places.’ 
 
Using dolls, small-world figures and 
photos that reflect diverse families and 
communities. 
 
Adults modelling inclusive language 
(‘Some families go to church… some 
don’t… all families are special’). 
 
Talking about places that are special to 
children. 
 
Sharing age-appropriate stories from 
different faiths. 
 
Using puppets, props and small-world 
figures to retell stories. 
 
Adults highlighting simple messages 
(kindness, helping others, being brave). 
 
Encouraging children to talk about what 
they liked or noticed in the story. 
 
Encouraging turn-taking, sharing and 
kindness in daily routines. 
 
Simple discussions about fairness, 
helping and caring for others. 

 



 

 
PSHE 

What does this look like in 
Nursery 3-4 Years? 

How is this taught in the 
Reception Year? 

Early Learning Goal Year One – National 
Curriculum 

Begins to understand their own feelings. 
 
Can express feelings with increasing 
vocabulary. 
 
Starts to manage emotions with adult 
support. 
 
Follows simple rules and routines. 
 
Begins to wait, take turns and cope with 
small frustrations. 
 
Develops independence in self-care 
(toileting, handwashing, dressing). 
 
Makes healthy choices about food, drink 
and activity with support. 
 
Understands simple safety rules. 
 
Begins to show confidence in new 
situations. 
 
Plays with others, beginning to share 
and take turns. 
 
Shows empathy and concern for others. 
 
Forms positive relationships with adults 
and peers. 
 

Taking turns and waiting patiently for 
their turn. 
 
Listening to others. 
 
Talking about feelings. 
 
Resolving conflict in their play. 
 
Beginning to follow rules. 
 
Developing relationships and 
attachments through playing with adults 
and peers. 
 
 
 

 

Communication and Language 
Listening, Attention and Understanding 
Hold conversation when engaged in 
back-and-forth exchanges with their 
teacher and peers.  

  
Communication and Language 
Speaking 
Participate in small group, class and 
one-to-one discussions; offering their 
own ideas, using recently introduced 
vocabulary.  
 
Express their ideas and feelings about 
their experiences using full sentences, 
including use of past, present and future 
tenses and making use of conjunctions, 
with modelling and support from their 
teacher. 
 
Personal, Social and Emotional 
Development 
Self Regulation 
Show an understanding of their own 
feelings and those of others and begin 
to regulate their behaviour accordingly. 

  
Personal, Social and Emotional 
Development 
Managing Self 
Explain the reasons for rules, know right 
from wrong and try to behave 
accordingly.  

Understanding how to keep healthy. 
 
Understands the importance of good 
hygiene e.g. hand washing and tooth 
brushing. 
 
Recognising and naming different 
feelings. 
 
Understanding how feelings can affect 
people and how they behave. 
 
Recognising how others might be 
feeling. 
Knowing things they can do to manage 
big feelings and recognising when they 
need help with feelings. 
 
Recognising what makes them special 
and identifying what they are good at 
and their likes and dislikes. 
 
Understanding growing and changing. 
 
Understanding rules and age restrictions 
and that they keep them safe. 
 
Recognising risks and how to minimise 
harm. 
 
Knowing how to keep safe at home. 
 
Knowing about the people whose job it 



 

 

Begins to resolve conflicts with adult 
support. 
 
Talks about what they like and dislike. 
 
Shows growing confidence in choosing 
activities. 
 
Begins to express their own ideas and 
preferences. 
 
Notices similarities and differences 
between themselves and others. 
 
Begins to understand fairness, kindness 
and helping. 
 
Talks about their own community and 
experiences. 
 
What does this look like? 
 
Adults naming emotions in the moment 
(‘You look frustrated… you wanted a 
turn’). 
 
Calm-down strategies modelled (deep 
breaths, quiet corner, sensory tools). 
 
Visual timetables and simple routines to 
support predictability. 
 
Turn-taking games with adult 
scaffolding. 
 
Using stories to explore emotions (The 
Colour Monster, Ravi’s Roar). 

 
Personal, Social and Emotional 
Development 
Building Relationships 
Form positive attachments to adults and 
friendships with peers.  
 
Understanding the World 
Past and Present 
Talk about the lives of the people 

around them and their roles in society.   
 
Understanding the World 
People, Cultures and Communities 
Know some similarities and differences 
between different religious and cultural 
communities in this country, drawing on 
their experiences and what has been 

read in class.   

is to protect us. 
 
Identifying and exploring different 
families and close relationships. 
 
Understanding and exploring 
friendships. 
 
Managing hurtful behaviour and 
bullying. 
 
Exploring safe relationships. 
 
Respecting themselves and others. 
 
Understanding rules and why we need 
them. 
 
Understanding the groups they belong 
to and how they are the same and 
different to others. 
 
Understanding the role of the internet in 
everyday life and how to use technology 
safely. 
 
Knowing that money needs to be looked 
after and that different people make 
different choices about how to save and 
spend money. 
 
Recognising and naming different jobs 
(people they know / jobs in the 
community). 



 

 

 
Adults modelling self-regulation (‘I’m 
feeling upset… I’m going to take a 
moment in the calm corner’). 
 
Encouraging children to put on coats, 
shoes and wellies independently. 
 
Snack-time discussions about healthy 
choices. 
 
Adults modelling hygiene routines 
(handwashing songs, using tissues). 
 
Safety reminders during play (‘We walk 
inside… running is for outdoors’). 
 
Giving children small responsibilities 
(tidying, getting resources). 
 
Celebrating independence (‘You zipped 
your coat all by yourself’). 
 
Adults modelling kind language (‘Can I 
have a turn when you’re finished?’). 
 
Small-group play where adults scaffold 
sharing and cooperation. 
 
Encouraging children to check on others 
(‘Your friend is sad… what could we 
do?’). 
 
Using puppets or role play to model 
conflict resolution. 
 



 

 

Celebrating positive social behaviours 
(‘You helped your friend tidy up’). 
 
Providing collaborative activities (large 
construction, parachute games, 
cooking). 
 
Circle times where children share 
something special or talk about their 
interests. 
 
Books and resources showing diverse 
families, cultures and communities. 
 
Discussions about fairness (‘He hasn’t 
had a turn yet… what could we do?’). 
 
Celebrating children’s home languages, 
traditions and special events. 
 
Community role-play (shops, doctors, 
café) to explore social roles. 
 
Adults modelling inclusive language and 
respect for differences. 

 

Forest School 

 

What does this look like in 
Nursery 3-4 Years? 

How is this taught in the 
Reception Year? 

Early Learning Goal Year One – National 
Curriculum 

Uses all senses to explore natural 
materials. 
 
Notices and talks about what they see. 

Building dens 
 
Playing games 
 

Understanding the World 
The Natural World 

Understanding the rules of forest school 
– how to stay safe. 
 
Exploring wildlife. 



 

 

 
Shows curiosity and asks simple 
questions. 
 
Makes simple comparisons and notices 
changes. 
 
Notices plants, animals and natural 
features. 
 
Shows care for living things. 
 
Begins to understand growth, change 
and life cycles. 
 
Moves with increasing control (running, 
climbing, balancing). 
 
Negotiates space safely. 
 
Uses large-muscle movements in play. 
 
Uses tools with growing control. 
 
Manipulates natural materials. 
 
Begins to understand simple safety 
rules. 
 
Manages small risks with adult support. 
 
Shows increasing independence in 
judging what is safe. 
 
Plays with others, taking turns and 
cooperating. 
 

Sorting natural resources 
 
Loose parts for play 
 
Using loose parts to create pictures 
 
Repeating patterns using lives, 
pinecones etc. 
 
Making nests 
 
Exploring seasons and how the forest 
has changed. 
 
Observing closely and drawing. 
 
Climbing, balancing etc. 

Explore the natural world around them, 
making observations and drawing 
pictures of animals and plants.  

  
Know some similarities and differences 
between the natural world around them 
and contrasting environments, drawing 
on their experiences and what has been 

read in class.   
 
Understand some important processes 
and changes in the natural world around 
them, including the seasons and 

changing states of matter.   
 
Expressive Arts and Design 
Creating with Materials 
Safely use and explore a variety of 
materials, tools and techniques. 
 
Share their creations, explaining the 

process they have used.   
 
Personal, Social and Emotional 
Development 
Building Relationships 
Work and play cooperatively and take 

turns with others.   
 
Form positive attachments to adults and 

friendships with peers.   
 
Show sensitivity to their own and to 

others’ needs.   
 
Personal, Social and Emotional 
Development 

 
Observing and exploring plants and 
creatures. 
 
Looking at changes in seasons. 
 
Learning about planting and how to help 
things grow. 
 
Learning about animal habitats. 
 
Understanding how to respect and keep 
animals and their habitats safe. 
 
Looking and exploring mini-beasts. 
 
Recording what they see and find. 
 
Creating habitats to encourage 
biodiversity. 
 
Keeping the forest litter free and 
understanding the dangers litter can 
have on the creatures that live there. 
 
Creating a map of the forest including 
the creatures that live there. 
 
Measuring and comparing different 
things they find. 



 

 

Shows empathy and care. 
 
Builds confidence in new situations. 
 
Uses natural materials to express ideas. 
 
Engages in imaginative play outdoors. 
 
Creates simple representations using 
found objects. 
 
What does that look like? 
 
Free exploration of mud, leaves, sticks, 
stones, bark, pinecones and water. 
 
Adults modelling descriptive language 
(‘It feels rough… this one is smooth’). 
 
Simple investigations: floating/sinking, 
collecting rainwater, melting ice, mixing 
mud. 
 
Using magnifying glasses and bug 
viewers to look closely at insects and 
plants. 
 
Encouraging children to ask questions 
(‘Why is it wet?’ ‘Where did it go?’). 
 
Observing seasonal changes during 
regular visits to the same outdoor 
space. 
 
Collecting natural treasures and talking 
about what they find. 
 

Self Regulation 
Give focused attention to what the 
teacher says, responding appropriately 
even when engaged in activity, and 
show an ability to follow instructions 

involving several ideas or actions.   
 
Physical Development 
Gross Motor Skills 
Negotiate space and obstacles safely, 
with consideration for themselves and 

others.   
 
Demonstrate strength, balance and 

coordination when playing.   



 

 

Caring for plants (watering, planting 
seeds, checking growth). 
 
Watching mini-beasts and learning to 
handle them gently. 
 
Bird feeding, bug hotels, log piles and 
simple habitats. 
 
Using stories to explore nature (e.g., The 
Very Hungry Caterpillar) 
 
Adults modelling respect for nature 
(‘We leave the flowers growing so 
others can enjoy them’). 
 
Balancing on logs, stepping stones, tyres 
and uneven ground. 
 
Carrying sticks safely (‘drag it behind 
you,’ ‘point it downwards’). 
 
Building dens with tarps, crates and 
branches. 
 
Running, jumping, rolling and crawling 
in natural spaces. 
 
Threading leaves onto string or sticks. 
 
Making natural art using stones, petals, 
sticks and mud. 
 
Mixing mud paint with sticks, spoons or 
hands. 
 



 

 

Practising safe fire circle behaviour 
(sitting spots, walking around the 
outside). 
 
Adults narrating safe choices. 
 
Working together to build dens, carry 
branches or create bug hotels. 
 
Encouraging children to help each other 
climb, balance or explore. 
 
Group games that require cooperation 
(hide and seek, treasure hunts). 
 
Celebrating bravery and resilience (‘You 
kept trying even when it was tricky’). 
 
Using nature as a calming space for 
emotional regulation. 
 
Making nature art (Mandalas, stick 
people, leaf crowns). 
 
Storytelling around a fire circle or under 
trees. 
 
Using logs, stones and sticks as props in 
imaginative play. 
 
Building small-world scenes outdoors 
(fairy houses, animal habitats). 
 
Mud kitchens for open-ended creative 
play. 

 



 

 
 

Computing 

 

What does this look like in 
Nursery 3-4 Years? 

How is this taught in the 
Reception Year? 

Early Learning Goal Year One – National 
Curriculum 

Knows that technology is used for 
different purposes at home and in 
nursery. 
 
Talks about technology they have seen 
(phones, tablets, tills, microwaves, 
scanners). 
 
Begins to understand simple cause-and-
effect actions using technology. 
 
Presses buttons, taps screens or turns 
knobs to make something happen. 
 
Notices that actions have outcomes 
(pressing a button makes a 
sound/light/movement). 
 
Repeats actions to test ideas. 
 
Follows simple sequences in play. 
 
Begins to understand direction and 
movement. 
 
Uses simple positional language. 
 
Uses simple digital tools to create 
marks, sounds or images. 

The early learning goals that linked 
specifically to computing (EYFS 

technology) were removed from the 
EYFS Framework. Computing does 

however still have a place in early years. 
 
Here are some ways it may been seen: 
Children exploring and using cameras 
and tablets to take photographs. 
 
Listening and watching animated stories 
on tablets and screens. 
 
Using technology such as Bee-Bots to 
learn about direction and position. 
 
Watching videos and playing games. 

Expressive Art and Design 
Creating with Materials 
Safely use and explore a variety of 
materials, tools and techniques, 
experimenting with colour, design, 
texture, form and function.  

  
Share their creations, explaining the 

process they have used.   
 

Understanding what algorithms are. 
 
Knowing how algorithms are 
implemented as programs on digital 
devices and that the programs execute 
by following precise and unambiguous 
instructions. 
 
Creating and debugging simple 
programs. 
 
Using logical reasoning to predict the 
behaviour of simple programs. 
 
Using technology purposefully to create, 
organise, store, manipulate and retrieve 
digital content. 
 
Recognising common uses of 
information technology beyond school. 
 
Using technology safely and respectfully 
(keeping personal information private, 
identifying where to go for help and 
support if they have concerns etc.) 



 

 

 
Explores how digital media can 
represent ideas. 
 
Begins to understand that digital devices 
belong to adults and must be used 
safely. 
 
Knows to ask an adult for help when 
using technology. 
 
What does this look like? 
 
Role-play with pretend or broken 
technology (keyboards, phones, tills, 
scanners). 
 
Adults modelling everyday tech use (‘I’m 
scanning the fruit… it tells me the 
price’). 
 
Talking about technology children use at 
home (‘My nanny has a tablet’). 
 
Exploring simple digital toys (torches, 
remote-control cars, sound buttons). 
 
Using programmable toys like Bee-Bots 
at a very simple level (press ‘go’ to 
move). 
 
Exploring light boxes, sound mats, 
talking tins and push-button toys. 
 
Adults narrating cause and effect (‘You 
pressed the button and it lit up’). 
 



 

 

Simple digital mark-making apps where 
touching the screen creates lines or 
colours. 
 
Using torches in dark dens to explore 
light and shadow. 
 
Recording voices or sounds using talking 
tins. 
 
Exploring apps that allow children to 
make music or sound patterns. 
 
Adults modelling how to use digital tools 
safely and purposefully. 
 
Talking about trusted adults who can 
help with technology. 
 
Simple rules like ‘Ask a grown-up before 
you use the tablet.’ 
 
Using stories about online safety (e.g., 
Smartie the Penguin). 
 
Encouraging children to tell an adult if 
something unexpected happens on a 
device. 

 

 

 


